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OIIEHUBAHHME KOMITIETEHIIUIA

Summary. One of the most important and demanding problems for educators working in the field of
education is the assessment of the competencies of learners. Although educators can evaluate the theoretical
knowledge of students through various evaluation methods, they have great difficulty in evaluating their
practical knowledge. For this purpose, the article describes the essence of the evaluation of the competencies
of students, why the importance of using competency-based evaluation, and the principles that teachers
should take into account in the training process.
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Xiilasa. Tohsil sahasinds foaliyyat gostaran tohsilveranlor {igiin an vacib olan va 6z hallini talob edoan
problemlardan biri do tohsilalanlarin kompetensiyalarmin giymatlondirilmoasidir. Tohsilveranlar tohsilalanla-
rin nazari biliklorini miixtalif giymoetlondirmos metodlar vasitasilo giymatlondirs bilsalor do tacriibi biliklarini
giymatlondirmakds ¢ox ¢atinlik ¢okirlor. Bu magsadls magalads tohsilalanlarin kompetensiyalarinin giymat-
landirilmasinin mahiyysati, na ii¢iin kompetensiya asasli gqiymatlondirmadan istifadanin shamiyyati, bu zaman
ohomiyyatli hesab olunan asas yeni, miiallimlarin tolim prosesinds nozars almali olduqlart prinsiplari oks
olunmusdur.

Acar sézlar: giymatlondirmo, tahsilalanlar, kompetensiya, Gyranma, oyratma, keyfiyyat

Pe3tome. OiHO# 13 BaXKHEUIIIMX U aKTyaJabHBIX MPOOJIeM ISl IeJaroros, padorarmnux B chepe oopa-
30BaHUs, SABIISETCH OICHKA KOMIETCHIINH 00yJaromuxcs. X0Ts MpenoaBaTelld MOTYT OIICHHBATh TEOPETHU-
YEeCKUE 3HAHUS YUaIUXCs C MTOMOIIBIO PA3IMYHBIX METOJIOB OLIEHKU, UM OYEHb TPY/THO OICHHUTh UX MPAKTH-
yeckue 3HaHus. C 3TOH 1ENbIO B CTAaThe OMUCHIBACTCS CYIITHOCTh OLICHUBAHUS KOMIICTCHIIMH 00yJarOIIUXCS,
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BAXXHOCTH HMCIIOJIB30BAaHUA KOMIICTCHTHOCTHOI'O OLICHMBAaHUWsA, a TAKXKE IMPUHIMNIIBI, KOTOPBIC IMPEIIOJaBaTC/In

AOJDKHBI YYUTBIBATH B IIPOLIECCE O6YIICHI/ISI.

Knwueswie cnosa: oyerueanue, O6y‘la€Mbl€, KomnemeHyu:, 06y1l€H14€, npenobaeaﬂue, Kavecmeo

The most important stimulus for learning
is evaluation since each act of assessment
conveys to pupils what they should be learning
and how they should go about it. The message is
frequently not clear, difficult to comprehend,
and is frequently read differently and given a
different focus by teachers and pupils.

Finding the “right” method and employing
it wisely in connection with the given topic
matter is only one aspect of good evaluation. In
appraisal, there are invariably unintended
repercussions. Students will learn to use
“surface” (memorization-based) techniques to
learning in some situations and “‘deep”
(meaning-seeking) approaches in others [2].
They will be encouraged to do this in part by the
formats and content of the assessment tasks.
They will discover that, in many situations, they
should employ rote learning in order to
maximize their marks, even when the teacher
may think that doing so would cause them to
lose focus on the most crucial elements of the
course. This response-and other undesirable
ones-will be a function not only of the
assessment tasks set, but also of all the
experiences of assessment students have had in
the past. If, for example, they get the idea that
memorization works for multiple-choice tests,
they will persist in that strategy even when
assured that it will not help. Students are not
simply responding to the given subject-they
carry with them the totality of their experiences
of learning and being assessed and this certainly
extends far beyond concurrent and immediately
preceding subjects.

As a result, how a student approaches the
task of learning will depend on [3]:

+ the inherent qualities of the form of
assessment being used,

+ the methods by which the assessor
converts the material to be assessed into the
specified format and chooses evaluation tasks
suitable for the subject and the particular
learning objectives; and
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+ the student's interpretation of the
assignment's requirements and the assessment's
overall context, which is crucial.

The latter interpretation depends on how
these tasks are integrated into the overall
context of the subject, the overall experience of
the course, and the student's life, in addition to
how the evaluation process is structured. For
instance, assessment tasks are developed for
inexperienced learners who are frequently from
a different generation and possibly from a
different culture by experienced, frequently
well-educated, professional educators with
extensive topic expertise. The interpretation of
any graded tasks must necessarily be impacted
by these significant variances.

Pupils also encounter the interactions
between different forms of assessment. They
could have to finish ten evaluation activities in
one month and just one in the next. Each of
these will be approached differently depending
on how they tackle the others. When a task is
buried in a tangle of assessments, it may get
overlooked even if it is innately fascinating and
may be tackled meaningfully at any other time.
Even though teachers are aware that the whole of
the demands in a given time affects how each
one is handled, the compounding effects of
assessment have received very little attention [4].

Conventional methods of evaluation have
presupposed that intellect, like other qualities
like height, is distributed normally as seen by
the normal curve. This presumption has been
the basis for much of how people have thought
about assessment and the creation of metrics
like percentile ranks.

These presumptions guide tests that look
to distinguish  between individuals by
determining where each one fits within the
normal distribution. In this measurement
paradigm of assessment, questions or items are
chosen based on how well they can distinguish
between individuals. That is, how well people
perform in comparison to others determines
excellence. The test's creators would assume it
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was a bad test if everyone scored well on it, not
if every student did really well.

The standards-based model makes quite
different assumptions. These are that
educational standards can be established, that
the majority of pupils can meet them, that
various performances can reflect the same
standards, and that assessors can consistently
evaluate these performances. The approach to
training and assessment that is currently being
used in vocational education in many countries
is impacted by the adoption of such a model.
Assessment is based on these requirements, and
courses are planned and delivered to meet those
standards.

Exams based on this paradigm aim to
assess  students’ comprehension of the
procedures and ideas that support success in
real-world contexts, such as the workplace.
They are guided by public standards. These
assessments serve as essential teaching tools

and can be administered at various points
throughout a school or college year (or longer).
Evidence may be obtained over time using a
variety of approaches and in different
circumstances because students do not have to
meet requirements all at once.

Instead of using objective grading systems
to address reliability difficulties, professionals
should use their professional judgment and
reference exemplars. Assessors take on the role
of “judges”, analyzing the evidence and judging
how closely performances adhere to the set
standards.

Consequently, when developing a
competency-based assessment strategy, teachers
and assessors must take into account practical
concerns in addition to assessment concepts.

The main principles of evaluation are that
it should be authentic, reliable, flexible/adaptive
and fair (table 1) [5].

Table 1. The four principles of assessment

when:

criterion has been met.

Validity
Assessments are valid when they assess what they claim to assess. This 15 achieved

4 assessors are fully aware of what iz to be assessed (against some appropriate
criterion or defined learning outcome)

4 evidence is collected from tasks that are clearly related to what 1s fo be assessed

4 thereis enough sampling of different evidence to demonstrate that the performance

Reliability
Assessments are reliable when they are applied and interpreted consistently from
student to student, and from one context to another.
Flexibility
Assessments are flexible when they are successfully adapted to a range of traiming
modes and the different needs of different learmners.
Fairness
Assessments are fair when they do not disadvantage particular learmners—for example, when
all learners understand what is expected of them and what form an assessment will take.

In a competency-based assessment
system, assessors make decisions about whether
a person satisfies a standard or a set of criteria
based on data gathered from numerous sources.
Fundamentally, the concept of competency
standards is a development of criterion-
referenced assessment.

Although ~ competence  cannot  be
immediately seen, it can be deduced from
performance. Hence, we must consider the
kinds of performances that will allow us to
compile significant amounts of high-quality
evidence to draw reliable conclusions about a
person's ability. Such conclusions cannot be
universal.
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If assessors abide by these three
fundamental guidelines, they will be better able
to make competent decisions:

Use evaluation techniques that can best
evaluate competence holistically. The term
“competence” refers to a person's knowledge,
comprehension,  problem-solving  abilities,
technical skills, attitudes, and ethics. Several
competency components and all of their
performance  criteria are  simultaneously
assessed using integrated methodologies. For
instance, during a single assessment event,
observations of classroom performance could be
used to evaluate a school teacher's classroom
management abilities, subject-matter expertise,
ethical standards, and lesson planning, among
other things.

Nonetheless, since professionals operate
in a wide range of circumstances, it can be risky
to draw too many conclusions from seeing them
perform. Hence, there will undoubtedly be
situations where knowledge needs to be
assessed without regard to performance.

Choose assessment techniques that are
straightforward and pertinent to the topic at
hand.

For learners to be properly led in their
learning attempts, the criteria for judgment must
be explicit. Moreover, new research in cognitive
psychology suggests that problem solving is
context-specific because problem solvers adopt
specialized rather than general procedures.

Many people have the opinion that using a
performance assessment is enough to ensure better
assessment. Even if wusing these Kkinds of
assessments encourages teachers to consider more
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