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TOHSILDO QIYMOTLONDIRMONIN YOLU: KECMIi$ TOCRUBOLORDON
GOLOCOYO DOGRU

T'onvnapa I'ypoan ceizer Hekanoapoea,
00KMOpAanm no npozpamme 00Kmopa Guiocogpuu
Aszepbaiioaxcanckozo Ynusepcumema HA3viko6

IIYThb OHEHUBAHMUSA B OBPA3OBAHUU: OT ITPOILIJIBIX OIIBITOB K BYAYIIEMY

Xiilasa. Toahsilda giymatlondirmonin galocayini nazordon kegirorkon kegmisi, indini vo galocak pers-
pektivlori genis tarixi baxisla nozars almaq lazimdir. Miallimlorin kecirdiyi darslorin keyfiyyati, sagirdlarin
Oyranmoa tacriibalori, tadris programinin giymatlondirilmasi, akademik ugurlar vo sistem performansi tohsilda
giymatlondirmodon boyiik daracads asilidir. Qiymatlondirmolar, miiallimlorin, ali tohsil miiassisalarinin ye-
kun hesabat giymatlondirilmasi ilo yanasi, tadris Vo 6yronmonin inkisafin1 dastokloyon davamli izlomo vo
tokmillogdirmo vasitasi kimi do xidmat edir. Boyiik tasir giicline gbra, onun kegmisini, indiki vaziyyatini va
galocok imkanlarini darindan anlamaq faydali olardi. Bu tshlilo baslayarkan, son 3000 il orzinds kegirilmis
giymetlondirmalardon baslayaraq ve artiq bir ¢ox yerlordo mévcud olan indiki voziyysto godor qisa tarixi
tura nazor salacagiq.

Agar sozlar: Qiymatlondirma, tacriiba, perspektiv, inkisaf, imkanlar, sorait

Abstract. When considering the future of educational evaluation, | want to consider the past, the
present, and the horizons from an extensive historical perspective. The quality of teacher-led lessons, student
learning experiences, curriculum evaluation, academic achievement, and system performance are all greatly
influenced by educational assessment. Assessments serve as a tool for summative accountability evaluations
of educators, institutions of higher learning, and administration as well as for formative development of
teaching and learning. Because of its immense power, it would seem beneficial to have a sophisticated grasp
of its past, present, and future possibilities.

As | start this analysis, | take you on a quick historical tour starting with evaluations from the previous
3,000 years and ending with the present, which is already happening in many settings and circumstances.
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AnnoTtauus. Ilpu paccmorpeHun OyIyliero OLEHMBAaHUS B O0Opa30BaHUHM HEOOXOIUMO YUHUTHIBATH
IIPOIIIOE, HACTOSIEE M MEPCHEKTHBBI OyIyLIEro ¢ IIMPOKONW HCTOpUYECKOW TO4kHM 3peHus. KagecTBo
NPOBOJAMMBIX YYUTEISIMH YPOKOB, YUEOHBIM OIBIT YYaIlMXCS, OLECHHBAaHUE YUYEOHBIX MPOTpaMM, akaje-
MHUYECKHE JOCTHKEHUsSI M 3(P(PEeKTUBHOCTH CUCTEMBI B IIEJIOM, B 3HAUUTEIBHON CTENEHM 3aBHCAT OT MeXa-
HU3MOB OLICHMBaHMs B 00pa3oBaHuu. OLCHUBAHHE CIYXHUT HE TOJBKO U MOABENCHUS UTOrOB —OyIb TO
YUUTEISIMH WM BBICIIMMH Y4E€OHBIMU 3aBEICHUSIMH, — HO U KaK CPEICTBO HENPEPHIBHOTO HAOIIOACHUS U
COBEPILEHCTBOBAHUSI, OACPKUBAIOLIIIA MPOLIECC MPENoIaBaHus U 00yueHHs. YYUTHIBas €ro 3HAYUTENbHOE
BIMSHUE, MOJE3HO OyIeT IiyOOKO MOHATH €ro MCTOPHUYECKHE KOPHH, TEKYLIEe COCTOSHHE M BO3MOXHBIC
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Oynymme HampasieHus. HauaB ¢ aHanm3a, MBI KpaTKO PacCMOTPHUM HCTOPHIO OIICHUBAHUS 3a IMOCIICIHUEC
3000 ner u mepeiinéM K COBpPEMEHHOMY COCTOSIHHIO, KOTOPOE YX€ pealn30BaHO BO MHOTHX CTpaHax H

O6pa3OBaTCJ'H>HI>IX YUPCIKACHUAX.

Knwueeswie cnosa: oyerusarnue, onvlm, nepcneKkmuea, pazeumue, 603MOHNCHoCcmu, cumyayuu

Research indicates that the initial
assessment was conducted in China. Commencing
in this nation in 587, the evaluation was referred
to as one of the "Chinese imperial evaluations".
Exams have to be passed in order to be employed
here as a public worker. These examinations,
which were first administered verbally and then in
writing, persisted in China till 1905.

Records from between 2,500 and 3,000
years ago indicate the beginning of the ancient
Chinese Imperial testing system (1). Throughout
China's vast empire, brilliance was recognized
and rewarded according to that system. It was
intended to find pupils with excellent reading and
memory proficiency meritocratically in order to
run the emperor’s system of rule and authority
over a vast populace, as opposed to depending
just on referrals, bribery, or nepotism. In order to
accomplish these objectives, the system used
standardized assignments (such as writing an
essay based on Confucian ideas) under
monitored conditions to guarantee performance
comparison and integrity (2).

The exams under the system became ever
more difficult and rigorous, and in the end, no
one could receive the highest grade — that was
saved only the emperor alone. This sophisticated
technology was justified in part by the
consequences of the selection process; selected
candidates not only gained lucrative positions but
they were also identified publicly on lists of
examinees and granted the privilege to wear
badges or colors that denoted the level of the
examination they had passed.

It should come as no surprise that there
was a thriving industry creating cheat materials
(such as miniature books that resembled
Confucian classics) and apprehending cheaters.
Scholarship carried with it enormous prestige
and the potential for social advancement.

Its history dates to approximately the
same period since judgment is a crucial
component of education. Research indicates that
the initial assessment was conducted in China.
The evaluation was first conducted in this nation
in 587 and is often referred to as the "Chinese
imperial exams". It was a requirement to
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successfully complete an assessment in order to
be employed here as a public servant. These
examinations, which were first administered

verbally and then in writing, persisted
throughout China until 1905.
On the other hand, as noted in

Encyclopedia Brittanica (2010a), the literary and
rhetorical heritage of the Roman Empire,
including grammarians' and rhetoricians' schools,
gave rise to European educational evaluation.
Schools were established at the same period
throughout Europe in a variety of cathedrals,
monasteries, and bishop schools. Church clerics
had more sophisticated theological and
intellectual training under Charlemagne because
they had to learn Latin to properly interpret the
Bible. Early in the Renaissance, as European
civilization advanced, schools were established
under the direction of a bishop, a cathedral
official, or even secular guilds for those judged
capable of teaching. Early Renaissance Europe
saw the opening of institutions run by bishops,
cathedral officials, or even secular guilds for
those judged capable of teaching. To promote
safe travel and unrestricted thought, certain
privileges and responsibilities were granted to the
instructors and students at these institutions.
Many of the clerical traditions of reading
significant books and scholars assessing the
caliber of education by comparing how students
perform in oral arguments, debates, and conflicts
to the opinions of more senior experts were
adopted by European universities in the 1100s. In
the centuries that followed, performances and
assignments for writing were added to the oral
arguments as a means of evaluating the caliber of
learning results. Nevertheless, evaluation was
predicated, as in the Chinese Royal system, on
the experience and discretion of more qualified
academics or officials (3).

These systems were established to satisfy
the demands of either religion or society
requiring numerate and literate academics,
intellectuals, and administrators. Traditionally,
access to higher education — or even just basic
education — was restricted. Standardized tests
were used to choose applicants in a mostly
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competitive manner, even if they were merely
the procedure and not the task as well as the
score. Families and children participated in
these programs because achieving academic
achievement offered them hope for a life free
from hardship and manual labor. As a result,
schooling served as a means of educating
students for the final test, and assessments given
along the schooling process served only as a
facsimile of the final evaluation. Assessments
were, at their core, summative judgments of the
students' skills.

As education grew through the 1800s,
especially in higher education, more effective
ways to reduce the burden of memorized
recitations were sought for (3). As a result,
leaving exams was imposed as a prerequisite for
admission to university programs, government
employment, and learned professions like
teaching. In the 1800s, as a greater number of
students attended colleges, more effective
methods of gathering data were developed.
These methods included the essay test and the
method of responding to problems in writing
independently without assistance. Examining
students still follow this custom by arranging
their desks in neat rows and completing their
test papers within time constraints and scrutiny.

Since the very beginning of educational
programs in  Europe, researchers have
considered and tested a variety of techniques to
gauge pupils' level of understanding. Exams
used to be administered verbally. The teacher
graded the Latin comments that the students
delivered in response to the questions. The first
written examinations were introduced at
Cambridge University in 1792 (4, p.7-9).

However, it became clear by the early
1900s that there were significant issues with
how these significant intellectual exercises were
scored. Scores for the same job varied because
markers were inconsistent with each other or
remained constant within themselves over time
or between assignments or objects. As a result,
multiple-choice question exams were created
early in the 20th century so as to guarantee
speed in administration and accuracy in scoring
(5). It's also important to note that the use of
multiple-choice exam techniques resulted in
substantial reductions in both time and
expenses. This factor contributed to the
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widespread use of standardized, machine-scored
exams for graduate school enrollment,
university admission, and even high school
evaluation during the course of the 20th century.
Within classical test theory statistical modeling,
the method of scoring items separately (i.e.,

right or incorrect) produced simple and
recognizable values (5).
Educators categorize the history of

assessment into many phases. Prior to the
beginning of the First World War, exams were
used to evaluate pupils' knowledge, with a focus
primarily on subject-matter proficiency. New
concepts for evaluating student
accomplishments emerged at the very beginning
of the twentieth century as educational
development patterns became more pronounced.
The “concept of progressive education™
originated in the US at that time and
subsequently extended to other nations. The
fundamental tenet of the "innovative philosophy
of education" was that life skills should be
developed in line with the directions that
industry and technology are developing, rather
than education being founded on scientific
knowledge (4, p.7-10).

Nevertheless, in the 1950s and 1960s of the
20th century, this notion became obsolete. The
vast majority of nations have altered their
educational standards since the dawn of the space
era, and new methods of student evaluation have
begun to emerge. The teaching of precise subjects
and its more efficient assessment received all of
the focus. This kind of evaluation was used to
compare students' levels of mastery in addition to
gauging each student's unique knowledge and
abilities. Subsequently, specialists started to consi-
der unique initiatives that would remove these
comparisons from the classroom and enable them
to be made between schools, states, and regions.
This demonstrates the ongoing and continuous
character of experimenting with and improving
assessment-related processes (4, p.7-10).

In order to ensure the reliability of results
and their interpretation, the ideas of validity have
expanded over the 20th century, and the
techniques of validation have gotten more
intricate and multifaceted (6). These comprised,
among other things, equating, norming, item
response theory, component analysis, scale
reliability, and standard setting (7). It is
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important to note that statistical techniques for
analyzing test results originated in the early
phases of psychology. Educational testing turned
to resemble statistics more and more as
psychometric techniques grew more
sophisticated. It's interesting to note that
assessment is widely used in education, yet only
a few educators are skilled in the statistical
techniques required to analyze examinations,
particularly ones administered by government
agencies. It is true that very few instructors
receive training in statistical test analysis
procedures, even fewer comprehend them, and
almost none apply them. Of course, an evaluation
consists of more than simply a test or a series of
questions. It is a valid effort to put into practice a
sample inside a curriculum area, construct, or
subject. The difficulty in assessing comes from
the fact that the most straightforward or
worthwhile content in any field is typically the
one that is easiest to test and grade. Learning
objectives for K-12 education, not to mention
higher education, need students to do more than
just memorize, recall, and repeat lists of terms,
facts, or data points. Deep processing requires
the retention of specific information, yet just
recalling those facts is insufficient. Pupils must
demonstrate  critical  thinking,  creativity,
problem-solving skills, analysis, and synthesis.
Evaluating these kinds of talents is really
challenging and complex (4, p.3-5).

Scriven's (1967) work on the establishment
of the assessment philosophy and standards was
a significant advance in the second decade of the
20th century. He recognized that one important
component of theassessment was the
differentiation between summative evaluation,
which assessed the quantity, caliber, or value of
the outputs generated by the process, and
formative evaluation, which occurred early
enough in the process to affect its endpoints. In
education, the term "formative evaluation" was
immediately adopted to refer to tests that
instructors employed in the classroom to
determine which students needed to learn what
subject matter (8, p.39).

However, since the late 1980s, the
distinction between both formative and
summative learning has changed from one of
time to one of akind, primarily because of
Sadler's work in 1989. Formative evaluations
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were limited to informally conducted classroom
interactions rather than official examinations.
As a result, testing for learning has evolved into
a kid-friendly strategy (9, p.285) for integrating
learners into their education and producing
deep, meaningful results without the stressful
demands of testing.

As a result, there are a lot of crucial
factors that guide the effective implementation
of educational assessment that are separate from
one another as we move forward.

The enormous quantities of data that are
currently accessible through online learning
behaviors and evaluations have captured the
attention of those working in the field of
educational statistics. With the advent of
computing technology, it is now feasible to
automate the creation of test items (10, p.15),
score performance (11), and tailor test material
based on exam-taker achievement (12, p.25).
Online and remote testing have become popular
due to the Covid-19 epidemic, yet questions have
been expressed regarding how the technology is
utilized to ensure the quality of student
achievement (13, p.128). Many educators and
students now use virtual or remote instruction,
learning, and evaluation, particularly in view of
our pedagogical approaches to the COVID-19
epidemic. It's obvious that some families value
this as it allows their kids to advance quickly
without being constrained by their peers or the
teacher. For these families, pursuing digital
education would represent a promising future.
However, depending just on an automated
interface to conduct assessments or deliver
instruction might dehumanize the essentially
human process of educating and learning (14,
p.125-126).

There is already a lot of interest in using
"big data" from computer-based exams to
investigate in greater depth how learners complete
assignments. Test-taker involvement is gathered,
used, and reported on by several extensive
computer-based testing programs as a component
of their method of gathering information. This will
entail using technology to supplement human
labor in the classroom as opposed to using it to
replace teaching and testing personnel (15, p.189-
201). Thankfully, there are some instances of
educational technology wused for evaluation.
Instead of replacing the work that educators and

Scientific Works of the Institute of Education of the Republic of Azerbaijan, Volume: 92, Number: 4, 2025



The educational assessment journey: through past experiences to the future

students must perform to determine what they
need to acquire or teach and to track their
progress, these technologies assist it. Above all,
they have a strong relationship to the curriculum
and the instruction that instructors are providing
(16, p.446).

Technology that helps instructors make
accurate and helpful judgments about what
pupils should learn next in the classroom is
necessary for them to succeed in overcoming
their own mistakes. Bennett (17, p.7-15) noted
that while technology would advance, there
might not be an increase in computer-based
exams. This evaluation offers us the possibility
of a better future by supporting teachers rather
than removing them (18; 19).

This article offers a comprehensive
exploration of the evolution of educational
assessment, drawing from diverse historical
traditions including the ancient Chinese imperial
exams, the rhetorical and scholastic practices of
medieval Europe, and the development of modern
measurement and evaluation techniques. The
scientific novelty lies in integrating these varied
perspectives to illustrate how assessment has
continually adapted to meet changing educational,
social, and technological needs.

The rationale for the study. The relevance of
this work is underscored by the growing prevalence
of digital learning environments and remote
education, which pose new challenges for
maintaining the integrity and human-centered nature

of assessment. A thorough understanding of
assessment’s historical development and scientific
principles enables educators and policymakers to
effectively design and implement assessments that
support meaningful learning outcomes in today’s
complex educational landscape.

Innovative aspect of the study. This study
distinguishes itself through its trilingual format —
Azerbaijani, Russian, and English — enhancing
accessibility and encouraging scholarly dialogue
across linguistic and cultural boundaries. Presenting
the content in three languages promotes inclusivity
and reflects the diverse educational contexts in
which assessment practices are applied.

Another innovative feature is the study's
integrated approach to exploring educational
assessment. It not only revisits historical and
philosophical foundations but also connects them
with contemporary developments, such as the
influence of psychometric theories, digital tools, and
artificial intelligence. By linking traditional
assessment models with emerging educational
technologies, the study offers a comprehensive and
forward-looking perspective, valuable for both
academic researchers and classroom practitioners.

Implications for practice. The practical
significance of this study is reflected in its analysis
of how historical and contemporary assessment
methods influence current educational systems. It
highlights the critical role of valid, reliable, and fair
evaluation tools in promoting social mobility,
improving instructional strategies, and harnessing
advancements such as computerized testing and data
analytics.
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